
Using the Nova Scotia Assessment: Analytic Writing Rubric  
 
The rubric includes four criteria (Ideas, Organization, Language Use, and Conventions), and there are 
four levels of performance for each criterion. Level 3 and above is the expectation for writing 
assessments, so it’s important to look at these levels first when reviewing the rubric. The following 
information is provided to teachers prior to scoring student writing at provincial scoring sessions. It may 
also be helpful for teachers who wish to use this rubric with students in their classrooms. Please keep in 
mind that the expectations for specific assessments are anchored in the writing samples in a scoring 
guide, as they are relative to specific grade levels (end of grades 2, 5, 8). The scoring guide provides two 
student writing samples that illustrate each performance level outlined in the rubric. A sample scoring 
guide is available in Appendix G of this document. 
 

1) Read the rubric as a whole before looking at each criterion in more detail.  
 

2) Ideas: Read the four levels of performance under Ideas. Ideas includes the presence and quality 
of a main idea, the extent to which the main idea is developed through details, and the quality 
of the details used to support the main idea. 
 

3) Underline the elements that are same across all four levels in Ideas: main idea, developed, 
details  
 

4) Circle key words that are unique to each level in Ideas: 
a. Level 3: clear, relevant 
b. Level 4: distinct, vivid, relevant 
c. Level 2: evident, somewhat, may be irrelevant (Even if details are relevant,  

a piece of writing can be a Level 2 if it’s only somewhat developed.) 
d. Level 1: not present, or, not developed  

 
5) Organization: Read the four levels of performance under Organization. Organization includes 

the way the writing is organized as a whole as well as how it is organized throughout (internal 
and external organization). There should be a beginning, middle, and end and a logical sequence 
between ideas. Transitions include transitional words or phrases, but also the way the writer 
transitions from one idea to the next. 
 

6) Underline the elements that are same across all four levels in Organization: writing, 
organized/organization, transitions  
 

7) Circle key words that are unique to each level in Organization: 
a. Level 3: effective, varied 
b. Level 4: skillfully, skillful, varied 
c. Level 2: somewhat, vague, and/or mechanical (Even if transitions are not vague or 

mechanical,  
a piece of writing can be a Level 2 if it’s only somewhat organized.) 

d. Level 1: lacking, little or no evidence  
 

8) Language Use: Read the four levels of performance under Language Use. Language Use includes 
voice, word choice, sentence style, syntax. Sentence structure is considered in terms of writing 



style in this criterion, not the grammatical correctness of sentence structure since correctness is 
assessed under the Conventions criterion. 
 

9) Underline the elements that are same across all four levels in Language Use: Language use, 
writing  
 

10) Circle key words that are unique to each level in Language Use: 
a. Level 3: clear, fluid  
b. Level 4: vivid, skillful 
c. Level 2: vague, and/or mechanical  
d. Level 1: confusing, or, little evidence of language use  

 
11) Conventions: Read the four levels of performance under Conventions. Conventions includes 

spelling of commonly used words (including homonyms), punctuation, capitalization, sentence 
structure, verb tense agreement, noun/pronoun agreement – these are grounded in what’s 
appropriate for a given grade level  
 

12) Underline the elements that are same across all four levels in Conventions: conventions, 
communication 
 

13) Circle key words that are unique to each level in Conventions: 
a. Level 3: variety, generally correct, effective 
b. Level 4: variety, consistently correct, enhanced  
c. Level 2: errors, noticeable, coherent  
d. Level 1: errors, confusing, or, little evidence of conventions  

 
14) Not Enough Evidence: This designation would only be used in rare cases when there is not 

enough evidence to assess a student’s writing (e.g., indecipherable, blank paper, not enough 
information to score such as a single word). 

 
Once teachers have become familiar with the rubric, they may wish to use it in their classrooms to 
support student writing. Looking at the rubric with students may facilitate useful conversations about 
Ideas, Organization, Language Use, and Conventions and how these elements work together in a piece 
of writing. Through these discussions, writing samples (either students’ own samples or scoring guide 
samples) could be used to illustrate the various writing components outlined in the rubric. When 
students have an opportunity to engage in these conversations, they may begin to enhance their own 
writing processes. 
 
 



 

Nova Scotia Assessment: Analytic Writing Rubric 



 

Using the Nova Scotia Assessment: Scoring Guide Sample  
 
Student writing is scored using the analytic writing rubric and scoring guide. It is important to have a 
solid understanding of the analytic writing rubric before reviewing the scoring guide. The scoring guide 
includes the writing prompt and two samples at each performance level in the following order: Level 4, 
3, 2, 1. Please note that permissions have been obtained for the student writing samples in the following 
scoring guide. 
 
Although adherence to writing task is important during classroom instruction and assessment, it is 
important to note that this is not the focus of provincial writing assessments. Provincial assessment 
writing prompts are designed to allow for a broad interpretation of the prompt. This allows students 
from across the province with a variety of life experiences to connect to the prompt in some way so they 
can provide a response that can be assessed for writing quality based on the rubric (ideas, organization, 
language use, and conventions). 
 
Each writing sample includes an annotation at the bottom of the page that provides the rationale for the 
scores using language from the rubric and the student’s writing. Level 3 and above is the expectation for 
writing assessments, so it’s important to look at these levels first when reviewing the scoring guide. 
Below are a few suggestions for reviewing the scoring guide: 
 

1) Review the rubric criteria for Level 3 in Ideas, Organization, Language Use, and Conventions 

2) Read the Level 3 Scoring Guide samples and annotations 

3) Review the rubric criteria for Level 4 in Ideas, Organization, Language Use, and Conventions 

4) Read the Level 4 Scoring Guide samples and annotations 

5) Review the rubric criteria for Level 2 in Ideas, Organization, Language Use, and Conventions 

6) Read the Level 2 Scoring Guide samples and annotations 

7) Review the rubric criteria for Level 1 in Ideas, Organization, Language Use, and Conventions 

8) Read the Level 1 Scoring Guide samples and annotations 
 
Once teachers become familiar with the scoring guide, they may wish to use some of the writing 
samples with their students for talking about elements of writing.  
 
Since writing is personal and involves risk-taking, students may be more comfortable critiquing 
anonymous writing samples from the scoring guide. After students have had an opportunity to 
understand the rubric, teachers could begin with showing them a sample of writing at Level 3, Level 4, 
then Level 2 and Level 1. (This would be spaced out over several mini-lessons at the teacher’s 
discretion.) The samples could anchor some wonderful conversations about what students notice about 
how main ideas are developed through supportive details, as well as other elements of writing. The level 
2 and 1 samples could be used as a springboard for students to discuss how the writing could be 
enhanced in each of the criterion of the rubric. Finally, once students have had an opportunity to engage 
in these discussions with teachers about writing, they should feel more comfortable to begin pulling out 
some of their own writing from their portfolios. They could work with an existing piece of writing from 



their writing portfolio to focus on each criterion at a time to gradually enhance the same piece of writing 
each time. Students can engage in peer review and conversations to support their revisions. At the end 
of the process, they will be able to compare their original piece of writing with the revised piece of 
writing and reflect on their process and progress. 



 

Nova Scotia Assessment: Scoring Guide Sample 
 

 



 



 



 



 



 



 



 



 



 



 
 
 
 
 



 



 
 
 
 
 



 



 
 
 
 
 



 



 



 



 
 
 
 
 



 
 
 

 
 


